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1. Discuss culturally responsive strategies that optimize participation of students and their families in transition planning.
The strengths and resources of each family must be understood from the family perspective (Flexer, Baer, Fuft, and Simmons 2013).  When asking the family for their input, this can help with the writing and implementation of goals that the student needs to be successful when transitioning.  There is no signal set of rules nor does one size fit all when working with culturally diverse families.  According to (Flexer, et al., 2013), there are six strategies that can optimize the participation of families in transition planning.  First is the awareness of culture-related issues, identification of personal values regarding adult life, perception of family values, congruence and incongruence among educator, communication with family, and reflection on family meeting and future plans (Flexer, et al., 2013)
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Wednesday Oct 28 at 7:14pm 
1. Discuss culturally responsive strategies that optimize participation of students and their families in transition planning.
Mainstream culture often dictates the practices of the school IEP process and transition program.  While we value independence and self-reliance, other cultures may not.  Therefore, it is important to recognize this and alter the process where appropriate or possible.  Flexer, et al. states that it is “necessary to understand the resources and strengths of each family situation from their perspective” (2013, p.54).  It is important to develop cultural competence by fostering understanding and respect for cultures and ethnic backgrounds and their impact on team members. A critical step is to establish a trusting relationship with the family.  A home visit, spending extended time with them, and making a long-term commitment when possible are ways to develop this trust.  It is also helpful to gradually solicit information, negotiate differences by providing a variety of options, and explaining rationale in a culturally appropriate way (Flexer, et al., 2013).
Flexer et al. lists six principles that can be applied to culturally diverse transition planning.  These are “1. Addressing differences in definitions and interpretations of disability; 2. Accepting differences in family coping styles and responses to disability-related stress; 3. Accommodating differences in parental interaction styles and expectations for participation and advocacy; 4. Accommodating and equalizing differential access to information and services; 5. Preventing and addressing negative professional attitudes to, and perceptions of, families’ roles in educational processes; and 6. Overcoming dissonances in the fit of educational and transition programs” (2013, p. 65).  Applying these strategies and principles should help optimize student and family participation in transition planning.
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Mazal Behar 
Thursday Oct 29 at 11:12pm 
After reading this article, put yourself in the position of the “parent” of a high school student with a disability and share your feelings about the significance of each of the five errors in relation to you and your child.
 
The article, Avoiding Substantive Errors in Individualized Education Program Development (2016), examines the five common errors that could potentially hinder academic and behavioral progress. These unfortunate mistakes may lead to the denial of a student’s free appropriate public education (FAPE). School IEP team members need to understand the importance of procedural and substantive requirements of the IEP, have an awareness of the five serious errors that IEP teams may potentially make, and have the knowledge to avoid and correct these errors if they may occur (Yell et al, 2016). 
It is essential that ESE educators understand and acknowledge the unfortunate errors that may be present when creating and implementing IEP goals. According to Yell et al. (2016), the first common pertains to the initial assessment process, which is,  “Failing to conduct a complete individualized assessment.” As required by the IDEA, students are entitled to receive a full comprehensive assessment. Ultimately, the evaluation procedure will determine whether the child has a disability under the IDEA and if special education will be needed. As Yell et al (2016) clarifies, the evaluation must address all areas of need, even if the area does not seem to be related to a student’s suspected disability. The purpose of the IEP is to provide eligible students with the opportunity to make progress in all needed domains. However, without a complete and individualized assessment of all suspected needs, the student is at risk for receiving an incomplete IEP. As  Yell et al. (2016) explains, it is common to find that evaluation procedures mostly focus on the child’s eligibility for entrance into ESE programs. Unfortunately, little emphasis is given to conducting assessments that focus on the student’s priority educational needs. The first step in ensuring all needed information for developing adequate IEPs in verifying that all necessary assessments have been conducted during the evaluation process (Yell et al., 2016). 
The second error that is addressed by the article is, “Failing to address all of a student’s needs in the PLAAFP.”  Assessments are used to assist educators in determining the academic or behavioral components which need to be addressed in the IEP. After all student assessment data has been collected, educators will create statements which align with the student’s present level of academic achievement and functional performance (PLAAFP). If a student’s needs are not identified or missed on the PLAAFP statement, a serious content problem, and probable denial of FAPE may have occurred. This is because the PLAAFP statement is the foundation for creating and designing effective student IEP goals. It is important that special educators and administers understand the value of the PLAAFP so that they can develop realistic and achievable goals (Yell et al., 2016).
The IDEA requires that the IEP include a statement of measurable annual goals, including academic and functional goals designed to address the individualized needs of the student. The annual goals are intended to describe what the student will achieve in a 12 month period, when provided with special education services. The purpose of measurable goals is to help multidisciplinary teams determine whether the student is being provided with the appropriate education to make sufficient progress toward the goal. Furthermore, well written goals allow teachers to monitor a student daily progress and make the needed educational adjustments when needed. As Yell et al. (2016) states a common error that may occur amongst special educators and administrators, is “failing to write ambitious measurable goals.” Unfortunately, this results in educators and administrators writing IEP goals that are neither meaningful or measurable, which results in a denial of FAPE and violation of IDEA. In order to make the goals effective and to see the child’s improvement, the IEP team should consider all the components of the child’s success. This includes looking at the academic, behavioral, functional, social, and vocational elements. The IEP team should review as much data as possible so that they can determine if the student is suspected to reach annual goals. This includes looking at standardized tests, classroom grades, work samples, and observations. The more comprehensive and intensive  the data, the higher confidence educators will have in ensuring the goals are measurable and achievable. As Yell et al. (2016) writes it is essential to ensure that a student’s IEP goals are ambitious, clear, and measurable. An effective IEP goal should include; the condition, learner, behavior, and criteria. 
“Failing to provide comprehensive special education services,” is another common error that may occur in school settings. The IDEA requires that the IEP include a statement of the special education and related services and supplementary aids and services, based on peer-reviewed research. The purpose of these statements is to clarify what a school will do to help the student advance towards reaching his annual goals and be involved in and make progress in the general education curriculum. There are important components to the provision of special education services. The goals must be individualized and based on the PLAAFP statement and the IEP team must clearly state the frequency, duration, and location of services. The IEP must include the special education services, related services, supplementary  aids and services, and program modifications which are based on peer-reviewed research. Additionally, the services must be implemented as written in the student’s IEP.  As stated by Yell et al. (2016), all school personnel have the responsibility to implement the IEP as agreed upon by the student’s parents and school personnel. Educators should be able to differentiate between the interventions are peer-reviewed and those that are not. Implementing research based methods and using the strategies in the student’s curriculum has a higher possibility to result in educational benefit (Yell et al, 2016).
The final error is “failing to monitor student progress.” Progress monitoring is used to assess a student’s performance, quantify his or her rate of improvement or responsiveness to intervention, adjust the student instructional curriculum to make it more suited to the student’s needs, and evaluate the effectiveness of the intervention. As required by the IDEA, teachers must provide a description as to how a student’s progress towards annual goals will be measured. Educators must also include a statement stating when periodic reports describing the student’s progress will be given to the parents. Without a set method to monitor student progress there is no way for teachers and parents to know whether the student is benefiting from special education services or achieving annual goals. Therefore, it is imperative that progress monitoring begin by first determining which measurements will be used to assess the student’s progress. Yell et al. (2016) suggests using different assessment tools that are compatible with the type of data to be measured. These alternating assessment tools allow teachers to monitor their student’s progress effectively and regularly (Yell et al., 2016)
If I were to place myself in the position of a parent of a high school student with a disability, I would do my best to advocate for my child to make sure that he is receiving every resource to meet his IEP goals. I would demand that my child be properly assessed so that effective PLAAFP can be formulated. It would be frustrating as a parent to realize that because my child didn’t receive an accurate assessment he is not being provided with effective IEP goals that are aligned with his current academic and behavioral performance. I would fight to ensure that my child’s IEP includes measurable and achievable goals along with the related services to see improvement. I would like there to be open communication amongst educators and professionals to update me, as the parent, on the child’s progress and create new goals if necessary to help my child improve. The parent is the child’s best advocate and the teacher-parent relationship is the child’s key to success. 
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                 My Feelings about the Significance of the 5 Errors in Relation to me and my Child
        If I was the parent of Shannon, I would probably place her in a private school for students with learning difficulties and subsequently, file a lawsuit against the school district, sue for tuition reimbursement and attorney’s fees for not providing to my child a free and appropriate public education (FAPE), which is defined as special education and related services that first, have been provided at public expense, under public supervision and direction, and without charge; second, meet standards of the State educational agency; third, include an appropriate preschool, elementary, or secondary school education in the state involved; and lastly, are provided in conformity with the individualized education program. (PL 108-466, Sec.601 [d])
        The school fail to conduct a complete and individualized assessment for my child. Based on research conducted by Yell, Katsiyannis, Ennis, Losinski, and Christle (2016), IDEA requires that schools conduct a full and individual initial evaluation that will assist the IEP team to plan a student’s program of special education and related services. A relevant assessment of all of a student’s needs is the first step in program development, and the assessment of a student is the foundation for the rest of the IEP. To the extent that a student’s assessment is incomplete, inaccurate, or outdated, the student’s IEP will also be inadequate. The assessment of the student’s performance reveals the unique educational needs that must be addressed in the IEP. These assessment data are then used to develop statements regarding the student’s present levels of academic achievement and functional performance. If all of a student’s needs identified in the assessment are not included the PLAAFP statements, a serious content problem, and probable denial of FAPE, may have occurred. This is because the PLAAFP statements will become the basis of the goals and services that will follow. The IEP must stand solidly and squarely on a foundation of current, accurate assessments of the student’s level of performance in academic and functional areas.
        Moreover, according to the authors of the article, IDEA requires that the IEP include a statement of measurable annual goals, including academic and functional goals, designed to meet the child’s needs that result from the child’s disability to enable the child to be involved in and make progress in the general education curriculum; and meet each of the child’s other educational needs that result from the child’s disability. (IDEA, Section 1414 [d]) Annual goals are intended to describe what the student is reasonably expected to accomplish in a 12-month period when provided with appropriate special education services.
        Furthermore, the school fail to provide my Child comprehensive special education services. IDEA requires that IEPs include “a statement of the special education and related services and supplementary aids and services, based on peer-reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and a statement of the program modifications or supports for school personnel that will be provided for the child (Yell, Katsiyannis, Ennis, Losinski, and Christle, 2016).
        Finally, the school fail to monitor my child’s progress. According to the National Center on Intensive Intervention (2016), progress monitoring is used to first, assess a student’s performance; second, quantify his or her rate of improvement or responsiveness to intervention; third, adjust the student’s instructional program to make it more effective and suited to the student’s needs; and finally, evaluate the effectiveness of the intervention. IDEA requires a description of how a student’s progress toward meeting the annual goals will be measured and when periodic reports will be given to parents on the progress the student is making toward meeting the annual goals. Monitoring the student’s progress is essential in determining whether the student is adequately progressing on his or her goals and receiving FAPE. Without a method to monitor progress, there is no way of knowing whether students are actually benefiting from the special education services they are receiving (Yell, Katsiyannis, Ennis, Losinski, and Christle, 2016).
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